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ABSTRACT corrective elements in the new curriculum. Studeitgs

evaluate the development and quality of internships
In degrees related to technical professions, cadioer

between university @ —teaching its theoretical
foundations— and professional world, is necessary t KEYWORDS: internship, placement, educational
ensure that training is nor abstract neither uistal process, professional training, tutorship, coopemat

Internship or placement programs give to studehs t university-profession, — assessment,  Universitat ~ de
chance to combine theory and practice in a subject,Barcelona.

applying theoretical concepts to a work environmant
inducing new knowledge from practical activities.
Students become actors and responsible for thaginiteg.
Professors and internship center advisors are other
players involved in this process. To ensure itxsss, all
three must believe firmly that internship prograare
educational and learning processes. As an instdhee, _ _ L . .
internship model at Universitat de Barcelona LISy The articulation of theory and practice in univessi

is presented. It is based on good relations betwee Careers, especially those training for a technical
centers and the Faculty. The current internshifalsy js ~ Profession (or one with an important practical
explained, as well as some features of the newComponent), should have as objective not only that
curriculum, adapted to ECTS. Located in the seventhStudents learn to execute some activities, butttieyt to
semester (of eight), internship is directly linkedother carry out these activities exercising thel_r ing@ice an_d
subjects; so, students may take advantage fromstdge  USing the theoretical know-how previously acquired.
educational value to enhance their performancetiiero ~ Only when a student, he himself, relate the pradticthe
subjects. The comprehensive nature of internshigwal ~ learned theory, only when he reflect on the expege
students developing their ability to associate sdead ~ and the specific case he has worked on, we coublitee
concepts, analysis and synthesis. Student assesatgen  that a practical activity, as a part of the edwratihas
aims to be comprehensive, assessing theoreticaPeen satisfactory.

knowledge, practical skills and abilities, througim

evaluation shared by advisors and professors, with

written and oral parts. Some problems detectedtarms

(misconception of the internship educational nattsed

written and oral expression) are useful to proposeStudy and teaching of library and information sciEn

. PRACTICE AND THEORY IN ACADEMIC
TRAINING
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require to know theoretical items of intellectuadture

and, in turn, to have a good command of skills and
nature.

techniques of practical and professional
Therefore, the realization of an internship or work
placement, understood as a period of practicakstagn
information center has been, traditionally, an elatn
present in many library schools curricula.

In the syllabi of the first schools in the Uniteth®s or
England, or already in the first courses (1915)tha
Barcelona Escola de Bibliotecaries, precedent & th
present faculty, this kind of internship is founadait is
maintained at present in many university centers.

2. OBJECTIVES  AND
INTERNSHIP AS A SYNTHESIS

COMEPETENCES:

The internship objectives are related to this lgka
between theory and practice:
= Application of fundamental and theoretical
concepts pereviously learned: linking contents
from different subjects, developing the
capability to think about them, etc.

= To have an overall picture and complete
approach to operation and work of an
information center.

Also, as objectives that could be implied in theyious
ones:

= enhance the capacity of analysis through direct io|
observation, comparison between centers andPossibly,

the evaluation of services and resources

= the acquisition of action lines from the

experience and reflection about it.

Contents and competencies learned along the coimses

aspects, etc.

Concerning to this, the advantage of an internship
program is its comprehensive nature, also giveritdy
location at the end of the curriculum. In contrasbther
subjects, the practicum tries to integrate the whaoi
concepts and abilities received by the studenndutiree
courses before into their development, both in
methodological aspects of subject development at th
faculty, and in the work at the center.

The process is not always easy. Many studentsciadiye

if they do not have a working or vital experienbaye

not had to face similar situations. During theinaal and
university education, they have become used to a
compartmented learning, where each subject or matte
remained isolated from each other.

The result is that the ability to relate concepiscessary

in the real world) is not perceived in the same gy
students. They, actually, are training it veryldittlt is
usual the dissociation (or rather, the lack of eisgimn)
among concepts and skills taught in different stibje
matters, or among concepts related to a same $uhjec
taught in different courses. Therefore, a synthesis
summarizing and relating concepts and subject nsaitte
order to apply them in a practical experience camabt

SO easy as it seems.

because of this effort and the required
consolidation and mental organization of concetpis, is

the essential process in the learning and the itggchot
only in this subject, but in the whole degree cears
More if we take into account that this work of grsis
and synthesis, abstraction and application, hdxe tdone

by the student on his own (theorically, becausehage
tutors who could guide him), facing a real work

different subjects have to be deeply worked throughenvironment, in order to respond to specific neddis.

activities related to them, as:

» Instrumental skills, such as written and oral
communication, through written essays, public
presentations and discussions;

= Consolidation of basic concepts on information

systems, required when students are analyzing

and working about the center;

= Reflection and debate on ‘“less academia”

aspects of the degree: organizational and social

environment, cultural, economic or political
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the other side, this solution must be gauged censig
its impact on the environment.

Students, after three years studying the reality as
spectators (through readings, visits, case studits),
find themselves immersed in the same reality, éfvitiis

a rehearsal for professional life. Now, they arekimg
decisions (usually a few, that is true) and thesgsibns,
and the actions following them, have consequeraes:
not only consequences on an isolated service,rbthe
whole of the center services. Students acts nagt wiil



benefit or harm themselves (as happens during theirlt is not an easy change of attitude: getting ®® libttom
academic life), but that will also affect all th&f§ in the of the issue, we are talking about how students are
internship center. maturing and growing up, concerning their attitude
toward education they are receiving.
In any case, an internship program is also a course
subject: as such the educational and formativeofaist But students are not the only "new players" of the
the key. It is not, therefore, a training wheredsits are  educational experience. Because of the internship
working for a while for remuneration and with theles formative dimension, professors and students jdimiral
idea of integrating themselves in a working envinemt. agent who actively participates in the educational
An internship, as ourPracticum is an activity with process: professional staff at the center, spatlifione
academic values where students have to learn, andr more advisors who are monitoring and supervising
professors and centers have to mold them. Whenstudent work.
internship centers are selected and in the talkith
their advisors —when the center is offered and wheyn
are accepting a student--, this formative aspect is
emphasized in order to make sure that the stagenatil
become an advantageous way to employ cheap labour
the center

Actually, internship advisors are who better evaua
students performance in the center. The professor's
Assessment, as discussed in the section abousassds
criteria, will be subject to different standardsasidemic
nature.

During the internship period, the advisor is whadgs
students, advises him, resolve or raise important
questions, etc. Therefore, it must be an experince
3. NEW AGENTS IN THE EDUCATIONAL person who know your work and convey to students no
PROCESS only facts and technical skills, but attitudes. Stidents
could learn from him/her how to face and solve frots,
to analyze the reason of a process, to go ahedbeof
needs of the service, to understand the role otémter
in the frame of a larger organization, and so on.

This change in students is, surely, the most ingoort
formative process during an internship: it is acess
taking place in their deep inside, and students,
unwittingly, become active part of their learningda
training process. The change is important if weetako
account that students tend to be rather passivdeave

to professors the leading role in their education
(therefore, a student considers professors redpentsr
the success or, more often, the failure of his atiog).
Possibly  for the first time, students feel primary
responsible for their training activities; they Mhle able

to evaluate their chances of success in realddeslose.

It implies also to evaluate their role as studepisyed by
themselves during the three previous courses).

To a great extent, the success of the internshierntts

on its advisor and other staff at the center; tloan
control that the stage be adapted to the profilghef
student and be carried out making the most of tindesit
idiosyncrasy. The degree of satisfaction about the
internship, and the perception that it has beefitpbte
depend, to a great degree, on the relationshipdsstihe
student and the advisor. So, if this relationskigood,
internship centers with less material possibiliti@ghere,

in principle, the student might be less satisfieantin a
large center with a lot of resources--, could @weellent
results. Students, then, involves themselves mumte iin

the center and in its learning process; through the
internalization of the attitudes observed, studesld

' Students also learn in a collaboration of thisdkibut  follow their advisor's example, that becomes a nhdde
the approach is much more complete in internships.be emulated in a similar environment.

Advisors are required to monitor guide them, aretahs

a varied planning, representative of diverse tabkshe Though it is a desirable outcome, there is a darther
most of work-placements or funded internships, dask student could get to identify excessively with denter
usually are only of a type (students are hired o d and, therefore, he lose objectivity in his analysiskind
something very specific), and once they know howldo  of Stockholm syndrome):. Observation, then, becomes
them, supervisors do not provide more additioraihing uncritical and tries to justify any action (right mot) with

nor track students. Their educational value is afuee the same arguments used by the center staff, getside
much more limited. This kind of work-placements is the distance needed to evaluate the problem.

regulated by cooperation agreements between uitiesrs

and organisms.
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In any case, as often happens in any work envirobhme
the quality of the relationship between the stuckemd
their new colleagues is crucial to the successhef t
experience.

4, ADDED VALUES:
EVERYBODY”

“THE WINNER IS

Relations established among these three partigpant

(students, professors and advisors at the cerateh, with
his expectations), and the educational proced$ #se of
advantage to everyone of them.

The pre-professional nature of internship programkes
the student to face it with a good predispositidhe
period when a student is going to do his internship
usually an awaited time. Often, it is the studetiit’'st
work experience; he sees a chance to live --ahdagth
of a center-- what will be his professional lifethre near
future: a first contact with work reality in whidke may
prove the validity and usefulness (often criticized all

what he has learned. The student may know a kind ofplanned at

center that perhaps has a special interest for &imd,he

right, or that he be questioning procedures. Thaesa
evaluation and comments made by students while
working at the center can help to warn problemg, tha
otherwise, would have been overlooked. When stsdent
ask, question or evaluate different aspects ofcdrer
are doing something like an external audit that rbay
useful to the center responsible staff.

Finally, for the university, apart from the imparte of
the internship as an educational resource, it stitseHf

an appropriate way to have contact with the
professional reality. Through information providéy
students (in meetings and written works) and direct
contacts with advisors, academy professors may titae
evolution of some aspects of the profession. Tisctl
knowledge of reality will mean higher quality ofeth
teaching in other subjects.

5. LOCATION IN THE CURRICULUM AND
RELATIONS WITH OTHER SUBJECTS

We are introducing now our internship program, tais i
the Facultat de Biblioteconomia i
Documentacié in the Universitat de Barcelona. It is

can check his ability and competence to develop hisexplained according to two different curricula: therent

working life in a similar center. As a secondarytéa,
the experience of working in a particular centerere
with a relative value, could help the student tmptete a
curriculum vitae or, in any case, to give him the
opportunity to continue later working there.

For the internship center, receiving students gag to
keep in touch with the academy. This fact allowsoit
track the evolution of the profession educationd am
update their learning. From a practical point afw; it
allows the center to know the present studentslerafs
well as to meet potential future employees atciater,
which can be hired when it need to cover any wiaidg

In addition, the center is known among studentsonty
among those who do their internships there, bub als
among those who, through these students and ihiprns
programs, know its existence and activities. Likaayiit
becomes visible to the university community, nat jto
students but to professors of other subjects, tbatd
take account of the center for some activity.

The center also can "self-assess" itself througbhea
interns. In a way, when the center accepts annnteas
to prepare a series of procedures and materialseban
if there are no interns, will be useful. The fdeatt the
advisor must explain to the intern what is donetha
center, implies that this advisor wonder if the ragien is
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one (to be terminated in 2012), and the new (to be
initiated the year 2009-2010). This new curriculusn
adapted to the ECTS system and the Bologna process.
According to the new curriculum, the current
diplomatura (three-year degree, similar to a Bachelor
Degree), with 180 credits, and the followilligenciatura
(two-years degree, as a Master Degree) with 12@itere

will became a single four-years degree, name (i.e.
degree) and with 240 credits.

The internship program is namdéracticum In the
current curriculum, it represents 12 ECTS credits 300
hours of minimum time of dedication by the stud&s
hours are for work at the internship center; 80 fare
autonomous learning (consulting literature, doingjts,
preparing essays or meetings, etc.); and 15 howws a
devoted to meeting and tutoring with professors ather
students.

The internship program is at the end of the degree
courses, specifically the third course: it coulddmme in
the fifth or sixth semester. Under the new fourrgea
curriculum, it remains in the final year, when gtadent
has already acquired the most of the concepts kilid s
needed to thrive in a center. However, it is nahim very
end: following the internship, students could take
advantage of the experience in a new semesterndive
curriculum places internship at the seventh semelste
relating it to theoretical and practical works daheing
the sixth and eighth semesters, as well as linkibg the

“Challenges for the New InformatRyofessional” 4



final project done in the eighth semester, too. the,
internship comprehensive nature is emphasized,hby t
connection with other more theoretical subjects.

This situation increases the thinking about andkingr

stage in the next semester is at the same plaeg viti
have previous knowledge about it and the experiariite
be enhanced. If not, the knowledge of a different
environment may supplement the internship. In aatuit
students have practised environment analysis ahdnw

on some competencies. So, during the next semestethey are doing internship, could focus on otheeatpof

students could consolidate what have learnedhén t
internship, and carry out essays based on thisriexge.
Now, with the internship at the very end of the rses

they don not take advantage of this experience in

subsequent subjects.

Table 1: Current internship (1999 curriculum)

6 semesters curriculum, 3 years

Internship | 5th or 6th semester 12 cr (240 h)
(210 h for stage and
30 h for visits)

In the current curriculum, the subject has 12 ¢sedor a
stage in an (or exceptionally, in more than onejtare
during eleven weeks (20 hours per week). Undentve
curriculum, the stage is extended to 18 creditsyédks.
In both cases, the stage is 20 hours per week.
programming of 12 elective credits during the ingrip
semester implies that the stage, in order to hiawe to
do these classes, will be five hours for four dayseek.
The existence of a “free" day per week allows stissi¢o

The

the center, as this kind of analysis is alreadyedon

Table 2: New internship (2008 curriculum)

8 semesters curriculum, 4 years
Planning, 6th semester
Management
and Evaluation

6cr+3

practical cr
analyzing a cente

Internship 7th semester 18 cr (280 h)

Evaluation and | 8th semester 6 ¢essay based

Quality on the internship
center)

Final Project 8th semester 18 cr

(it can be based
on the internship
center)

After having finished their internship, students)dake

have more time to prepare essays and meetings; iidvantage from the experience in some compulsody an

addition, the center is "released" for a day frot® i
dedication to the student.

The linking to the other disciplines is reflected the
inclusion of 3 credits in one of the subjects & gixth
semester: Planning, Management and Evaluation of
Information Units This course, compulsory and with six
credits, will have three additional credits whdrem the
contents taught, students will prepare reports an a
internship center (it may or not coincide with tisbsen
after by the student in order to do his internghigre). In
this report, the student will work in-depth competies
as: analysis of the environment, diagnosis anduetiain,
and written communications skills.

It will be a first "trial" that will allow studentso become
familiar with a work environment. If their internigh

BOBCATSSS 2009
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elective subjects during the last semester. Spedifi
the direct linking is done in:

-- The compulsory subjecEvaluation and Quality(6
credits), where they work contents on evaluation of
resources, processes, services and products, adelsno
techniques and tools of quality management. In this
course is proposed that these evaluation and wgualit
models and techniques be applied to the centerewnher
each one has carried out its internship.

-- A Final Project (as an undergraduate thesis), with 12
credits. Although the topic of the project can hesen,
there is the possibility to develop some projetites] to
the internship center, or to do a research prdjased on
this.

So, the current essay (a description, analysis and
evaluation of the center, done simultaneously wité
stage in a three or four-month period), will become
different essays, done over the course of threeestms
(sixth, seventh and eighth). A greater degree pftdand



b.t_ilié;.!tss

reflection could be achieved in each of these essayd for example).
the internship practical experience becomes a iy
thread that allows to recoup part of the time sperihe
internship and to obtain higher quality results.

Divionaruees saes

[

6. CENTERS, A KEY FOR THE SUCCESS

Internship program, as practical activities in gahealso
have a complementary role to the elective subjectae
curriculum: it allows students, depending on the
professional profile they wish to develop, to cl®as
center where they could work that profile in depth. .
Therefore, the selection of centers must matctvénety S e
of possible profiles.

Tinicio. =

Figure 1: Centers list

To ensure the educational value of the subjeatrmship

centers have to be selected by professors, acgptdin  Considering new  professional  profiles, a new
rigorous criteria. So, centers must be consideredclassification would be more adequate. At the mdmen
appropriate (for personnel working in, servicegtbfer, ~ the need is a system that allows to search infoomat
the global interest of the center, being represineia about centers according to different criteria,hestype of
Each center must have a planning for the studemfest tasks carried out in the center.

and one or more persons who are able to act asadvi

professional staff working permanently in the cente

In this sense, a centers database has been crdated.
addition to descriptive or contact informationaiso has
fields for including discipline or matters workeg the
center, types of material, tasks carried out bylestis,

Currently, there is a stable centers list that cotoe160 requirements or student profiles more suited tocthder.

different centers of various types, plus two neksoof
public libraried. In the list presented on the web, they are
grouped according to generic types:

_practiques | phpMiykdmin 210.0-rc1 - Opera

L) Pub|IC and SChOOI ||brar|es gi ] 2SQL s Cercar ¥Insereix mExportar [EImportar
. . . acions Buidar XEliminar
= Special and research libraries e R — —
T ) diplomatura (16) = “3MP. L BRE = R
= Academic libraries S e in(11) : ]
) A L. i diplomatura (16) ‘ganisme int(11) - [1 - Catalunya. Generalitat
= Historic and government administrative |same = menien I =
. ® centres-alumnes  N_centre varchar( - Institut Catala de les Dones
archives E Sk convent varchar(100) 5 F
P : : & conirectipaaies sigles varchar(10) . fico
= Archives of other organizations T - e a
. . Eiccoaliae nif varchar(10; . [
= Information services and centers related t0 Mass & &oeeas | Gonais vanartion B e o
media and audiovisual materials T b N
= Companies providing information services. P R ———— S
eca_web varchar(50) - [http:/www.gencat.catficdones
ponsable varchar(100) o [Argente, Montse
. i . . . i esponsable  varchar(20) ] [ —
It is a conventional but effective classificatiaghpugh it i e B i@ koo e
presents problems to classify some centers belgngin | *

e

Wihicio. ™ € < 0 |Gz, | Aowe sl | Deise . |32

different categories: in these cases, they arereaffén

several groups (archives and special informatiarters, Figure 1: Database: information on a center

z The number of students doing internships
simultaneously is 40-50 per semester.
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t ® Ascendent © Descendent B Elaboracié de productes — Novetats - 36
B centres-alumnes 5 i
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B centres_tipologies =17

Gestio del centre -- Avaluacio - 26

i6 del centre -- Planificacio - 25
Gesti6 del centre -- Reunions - 27
Imatges — Digitalitzacio i tractament - 40
Imatges — Tractament - 42

Indexacio d'articles, noticies, etc. - 49

=

@ especialitats
estats

8 horari_practiques

® organfemes

—O Fer una "peticié segons exemple” (comodi: "%")1

Camp Tipus Ordenacié Llibre antic - 31

idcentre_tasca int(11) (Obtencio de documents - 3

: Preservacio i conservacié - Tasques prévies - 43
L) Publicacions en serie —- Catalogacio - 16 =
int(11) 5 G

varchar(7) latinl_swedish_ci [LIKE
text latinl_swedish_ci [LIKE

B tipologies
8 tiularitats

idcentre

idtasca

idtemps
notes

= Obrir nova finestra de phpMyAdmin

me

77 Inicio e L e L e L

Figure 2: Database: search of tasks

At the time of writing this paper, the databasenat
public and only works internally as a searchingicev
We are now working in a public consultation inteda
which offers and sorts results.

Centers offered, as has been said, are varied: frdstic
libraries and administrative to business informatio
centers (law firms, football clubs or web portafsr
instances) or companies providing information sE¥si
The selection is based on different criteria. Oa tme

Exceptionally, some students ask to do their irsteips
outside Catalonia: at the National Library in Malirior
instance, or other places. In these cases, profestady
the case and reach an agreement with the demanded
center, if possible: so it could receive studemtsthie
same conditions as other centers. Administrative
procedures are often more complex, because theseg™n
centers are not used to having interns; thereformore
extended monitoring of its development has to beedo

Since the past year, the Bibliotheque publique
d’information-Center Pompidou in Paris is addedhe
list. This chance arose from some summer stages loypn
students in voluntary placements. In this casecdrder
offers a comprehensive training program with a very
good supervision of students: this ensures a ssfudes
experience.

The possibility of doing internships abroad is osyed
through university mobility programs, as ERASMUS
Program. Students, when go to a foreign universiay
enrol there internship programs as any other stljec
the curriculum, as long as they may be validatetifaave
a similar structure and purpose than ours. Oncelledr
in the destination university, the student follovts
standards and guidelines. And viceversa, foreigdesits
enrolling internship program in Barcelona are shisle
like any other, and follow the development of thibject
in the same conditions.

hand, the number of centers of each type has to be

sufficient to meet demand. An annual or semi-annual

turnover of some centers is advisable, allowingrtheo
rest” for a semester in order to avoid that therimhip
program becomes a burden. It is intended that ahge
of center types has to be representative of thiegsmnal
reality: so, we are offering not only “classic” amfnation
services (as public, national or parliamentaryait&s, or

Possibilities are, thus, many and varied. Howetee,
basic condition for accepting a new internship eefs
that its leaders understand the educational diroansi
the stage: they have to assume that the centewatl in

administrative archives), but others who respond tothe academic education of students through their

profiles not so familiar to students: web portasarch
engines services, hospital, justice court, telewisand
radio, or museum information centers, and so on.

The most of the centers are located in Barceloréh an
nearby towns. However, an important part of stuslemt
the faculty come from other Catalan towns. Whery the
are doing their internship at the end of the degseene

of them prefer choosing to carry out it in theiage of
residence or near it. The networks of public limarand
regional or municipal archives, as well as someensity
libraries and few special services, are usuallyughoto
meet these students needs.

BOBCATSSS 2009
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participation in the development of a subject pded
outside of the academy. This will involve a comn@tih
of advisors in the center; according it, they sujser
students work, solve doubts, explain procedured, s
on. In return, students perform tasks that couldigeful
for the center everyday routine.

In addition to this predisposition, the center bashave
professionals who can supervise the student with fu
knowledge of the facts, and working in the center.
Sometimes, request are received from centers (ysual
small ones) with a responsible that is physically i
another place and goes to the center only sevesa d
week, or several hours a day. Although the cemeidc
run well, this is not an ideal situation for aneimt: he
will remain alone in the center, without monitorjrigr a
great extent of the time. This kind of internshipgrams



is not accepted.

Similarly, the center must have a defined timetadfle
attention to their users (sometimes, there areecent
opened only a few hours a day) and the advisontible
has to coincide with those of the intern. A suidi
variety of tasks has to be offered; so, studentsddciearn
how to operate in them and how to manage eachAme.
internship planning is asked. Although it may vary
according to service needs, it must be enough atigie
of the type of work that the student will do, and,
essentially, of the skills and concepts that cdddearnt
there.

The center is actively involved in the education of
students. In fact, this will lead to the benefit thie
profession itself: the education and training ofufe

not, he cannot test it later.

The average, which varies from time to time, is now
about 40-50 interns each semester. Of them:

45% choose special and research centers

20% mass media or audiovisual information
centers

17 %, public library

13 % archives

5% academic libraries

We can generalize and say that internship studentkl

be split in: those who have already chosen thedfilpr
and those who have not. Usually, the choice of an
internship center is clearer (or, at least, theegenype

of center). Many of them tend to choose public or
academic libraries or archives.

professionals has to be carried out within the same

profession, too; and not only in the academy.

7. WHAT DO STUDENTS CHOOSE?

Student interests are diverse, concerning to istepn
options. In principle, one might think that theyefar
larger and technologically advanced centers. The
experience shows, however, that student motivativas

of various types.

A small percentage of students have already chasen
career profile: throughout the degree courses,cilpe

in the second year, has evolved, through electibgests,

a career choice: archives, public library, a mexhhical
or more technological profile... Internship prograffecs
him the possibility to work at a center fitting thmofile.

By contrast, another part of students had no dleair
future career profile. When they hesitate, see
internship as a chance to test whether he likesobra
given area of the profession; to confirm an opijahen
they choose a center with the characteristics af tiey
would like to work in) or to discard another.

the

There also are students who, being sure their ranede
for working in a kind of center, are choosing aaligt
different option: simply as a last chance to warland to
experience how it works a center where they donaok
later. Often, this happens with students who areadly
working and know they will continue working at the
same place. So, a student working in a public fibraay
ask to do internship in an archive or a televisioorder
to know how runs such a center, because he istisairéf
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Generalizing again, students choosing special and
research centers or mass media information cerdees,
not so sure about the kind of center where they was
work in future. In their doubt, they tend to chodbkese
centers more appealing: special, research or masam
information centers. Possibly, reasons for these
preferences are twofold.

Mass media have a great appeal, possibly related to
external factors as the perception of the jourhaligseer

as an exciting job, transmitted by the same medavies

or novels. There also is a certain idealization thod
information professional in a mass media informatio
service, always rushing but resolving questions.
Expectations about this kind of center are greathaps
too high on the part of students. It is logicaltttiee most
attractive part of the work in such a service iscisely

the most complex; it requires a full knowledge bé t
profession and much experience. An intern, in three
months, is not able to carry it and has to do othere
routine tasks, similar to those in other centens: result
coud be a bit disappointing, but interesting too.

In the case of special or research centers, wedigiluss
some of the declared reasons for choosing suchtarce

One is the topic wich the center works on. Theetgrof
centers allows students with an interest in angiplisie
to work in a center associated with it: art, meukcand
health, law, boating, sports, business, linguistéts. In
this sense, students tend to have a misperceptitrein
role in the center. Often they choose internshipters



related to humanistic disciplines (art, musicratere) at  category is that of academic libraries. They, whieh

the expense of scientific or technical disciplimesh as  years ago were one of the most popular center types

law or medicine; they believe they does not knowugh today very little chosen, with semesters in whioh n

about these disciplines: "I know nothing of law" as  student select them. On the contrary, professaistithat

recurring argument. academia libraries are a good choice, especialgrwhe
student just cannot decide for one: he may lealot,a

Students just do not understand that the discipi;me work in many varied tasks and see how differentises

secondary and that their primary job is to applgaepts are running. On the one hand, job vacancies ineanad

acquired in their degree courses, not the condegitsted ~ libraries haven decreased considerably (ten yeges a

to other disciplines) studied in other degrees bmgter when new universities were open, academic libraries

users. Possibly, lack of experience causes thiségen were an emerging labour market) and the most aoécpu

spite of professors insist on the contrary, andlestis institutions, very limited to recruit new staff. @me other

deem essential to know the discipline the center ishand, students often use library at the universitg they

specialized in. Paradoxically, the same person ddes  have also visited them, and used as learning ressun

not choose a law firm because he "knows nothing onother subjects. This fact creates a false peraeptio

law", choose, for instance, a library in a conterappart ~ resumed in "we already know how such a libraryaist,

museum. If we ask this student about Jackson Rotioc ~ therefore, their interest is lesser. The knowledde

Vieira da Silva, the most likely is that he was motare ~ academia libraries as a user is deemed enough: so

what we are speaking about. Students have aStudents choose other “more innovative” centers.

misperception those “humanistic” disciplines arsiea _ _

to manage than other more technical. The penter elec_:t|on takes pla(_:e in two phases.f_lﬂsle
one is the choice of a generic type of center: imech
public or school library, special or research ligranass
media or audiovisual information center, or academi
library. After this first choice, different studegtoups are
formed and tutors assigned to each group. In anseco
meeting, every student proposes an internship cere

Actually, one of the aims of the internship stage i proposal is always appreciated by tutors: they have

precisely, putting things in their rightful placstudents  previous experience and may guide the students

will realize that what make them different to otkareers  according to their demands and tastes, but alsordiog

are, precisely, skills and knowledge related to to their skills, background, and so on. Often, el

information profession, which may be applied irfetiént when the student does not have made a decisiolet he

contexts regardless of the disciplines worked bg th professors advise him.

center. They realize that a deeper knowledge atiter

disciplines will come later and, in a great extdrcause

of the practice and use of sources (where the stuues

to be an expert). In any case, the contact is between student arfdgsar,
not with advisors in the center: a direct contaciuld
distort the relationship and cause inconvenience to

Another reason (sometimes hidden, but obvioushe t centers receiving queries from students interested

selection of the internship center, is the posgybilo learning particularities of the center to evaludtas a

continue working in after obtaining the degree. sThi potential internship choice.

makes more frequent the choice of private centeeny

special centers, businesses, mass media centejshan

that of public centers. It is assumed that publgaaisms Students have enough information (organization

do not have the ability to recruit a worker dirgctl websites, information given by professors, etct)isi

(usually, workers, as government employees, mustinsi  expected the student use it.

examination for public competition). However, piiwa

companies may offer more career opportunities:

internship is seen as a first approach to a centtdr 8. RELATIONSHIP WITH CENTERS

better employment possibilities. Certainly, the dstot

can open doors for himself and, with some timegrain  |nternship program is based on the good relatignahil

amount of students have been called from centeesevh coordination among centers and the faculty. This

they had done internships with good results. Is #inse,  relationship is established from the first momelmatt

is a logical motivation. However, perhaps in sorases  cooperation is agreed. A visit of some professothe

this factor becomes too crucial and the studenatese center is a|Way5 made in order to talk with its AGETS,

false expectations. clarify doubts and set the terms of the cooperation

) o agreement. Contacts with the center are continged:
Possibly, this is the reason why the less demandedyhen a student chooses the center, it is consiited
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advance, and while the student is doing his intéms  possibility to do periodical informative meetingstiw
new contacts are required: usually, another véditthe advisors and students has been evaluated, butitberd
end of the internship period, made easier the atialu of centers, requirements of mobility and advisanset
of the experience. tables, make it difficult to carry out such a megti

At the very beginning of each semester, interng s@ne One proposed solution is to allocate brief notioeshe
centers to increase their knowledge on different&iof centers in an area of the internship page at theltia
centers. For these visits, in order to maintain the website. These notices could be brief, three omr fou
relationship, professors choose centers not seldoje  sentences, indicating what the center offers tcsthident.
students for some time. From this idea, we have proposed as a more moséfea

mean a blog where, weekly or with another frequency

students could read news about centers, incorporatf
Every two years, a general meeting of internshiptare  new internship centers, interviews with advisorenfr
advisors is maintained, convened by the facultypseh  centers explaining their internship, interviewsstadents
professors coordinate this meeting. In this meetarg who have done their internships, or brief repolisut a
reported to the centers about new developmenttingla particular center. Thus, centers will have a mean t
to internship programs, new internship centersgdeceac express themselves and, without an additional efigr
activities related to, and so on. Above all, thes®tings  their part, a more direct relationship among them,
are suitable for the different internship advisevho students and professors will be created. In additibe
could meet and share experiences and know-how:visibility of the internship program to students ather
projects, evaluation criteria, ways to enhancerirseip, years will raise; so, they will be able to “live’ha
ideas, and so on. These meetings show that, really;internship experience” from much earlier, and thif
advisors believe in what they are doing and appteci have more information in order to make a betteisiec
clearly the pedagogical and educational dimensibn o choosing a center.
their work.

9. INTERN STUDENT ASSESSMENT

Internship is, after all, one subject in a curnigal As
Actually, these centers are a link between thegssibnal  such, it requires an assessment. The assessment, as
and academic worlds, and maintain and strengthé it currently is done, and understanding internship aas
interesting for both parts. As a courtesy for their comprehensive subject at the end of the curriculum,
cooperation, these centers have priority in edanati  incorporates elements of various kinds, in order t
and cultural events organized by the faculty. Weutth  evaluate different skills, characteristic of coreaross
emphasize that the Faculty, from historical timdeeww it competencies.
was the Librarians School (Escola de Bibliotecarsasce
1915), has maintained a close contact with the On the other hand, the fact that internships asedan a
professional world, a world that the academy lardels  continued stage in a center, requires the evalaio
contributed to create. Many of the current profasais some competencies (core, cross and, above afljcht)
were, in the past, students in this institution &suhd a  in the very center where students have developeseth
professional center where they were did their mtBip  skills. It is, therefore, a shared assessment.
course. Today, they have the opportunity to contepas
professionals, to the feedback between professiwh a
university. It is the reason of the involvement of Advisors at the center assess students fillingren fand
internship centers and the importance of thisiiahip  doing commentaries. Assessed skills go from student
for the faculty. knowledge adequacy to those required at the cettter,

attitudes as the capacity for teamwork, personithiive
One of the petitions arising in these meetings fited  or its ability using information tools. Especialigluable
centers is the possibility to bring to studentsedly, his  for students are the advisor comments on interns.
internship offer. They wish to be revealed, or eatho
reveal to the student what kind of internship (saskc.)
could he do there. They think that students, in ynan The weight of advisors assessment is important,nbuit
cases, do not know exactly what is offered at #veter.  decisive. It is about 35% of the final qualificatidn any
Although they could consult websites of centdisytare  case, from assessment and comments, written qrtbisl
not able to know what kind of tasks can be carnetl  qualification is adjusted, in accordance with tlisor.
what peculiarities has the center. Therefore, it is This adjustment could be necessary sometimes:ribis
interesting that centers might explain it to studen strange to observe a bias in qualifications, ugull
without intermediaries. The proposal is interesting favour of students. Maybe, after a relationship tfmee
nowadays, this explanation is indirect, done byfgssors  months, advisors could find difficult to appreciate
at the time when student do their selection. The student, and gualifications may tend to overestmat

BOBCATSSS 2009 “Challenges for the New InformatRyofessional” 10



them. When this gap is very clear to professots]king It is a type of work whose weight along the curhicn
with the advisor usually is enough to reset or rzém has to be increased.
this qualification. In general, qualifications tend be
high: internship is a subject where students areln addition, the student writing skills level hassikly
particularly motivated and “biased” to do it righte decreased in the last years, in a great extentubecaf
results are generally consistent with this attitude the arrival to university of those students who éhav
finished their secondary education according to the
The rest of the assessment, in the current subjyiiabus,  Spanish educational reform curricula (in force frd890
is responsibility of tutoring professors in facultfhe to 2006). Their essays wording is, with some exoept
assessment takes into account three factors more: correct but poor, with a widespread mediocrity. SThi
defect has to be also evaluated along the degneenat
only when students reach the last year. In evengeti
= A written essay on the internship center and the students must need to improve their standard oftemri
training period (30%) expression.
= An oral presentation of the internship period,
before an examination board (15%)
= Preparation and intervention in the three
meetings during the internship period, in visits The level of association of ideas, or linking betwe
prior to the internship, and individual tutories practice and theoretical concepts, the reflectiond a
(20%). abstraction level is also, in general, low. Studeaiow
how describe a service or activity done at the ereritut
The aim is evaluating different competencies aethéof  they find difficult to think about it, evaluate the
the courses, when students are Obtaining theirede@o, strengths and weaknesses, or deve]op a Cohermh;pe
are evaluated:. oral and written Communication,iw‘) in order to value them proper|y_ Often, when essays
debate, capacity to write an essay, and so on. include a SWOT analysis, this method seems to be th
goal of the essay, when it would have to be ordyep to
) ] _ reach other type of conclusions. Students, in génstay
The new curriculum will change the weight of these gt 5 |evel of descriptive analysis, and fail whentb go
elements. As internship program will be at the séve  fom the specific to the abstract concepts, or wingrio
semester (in a eight-semester curriculum) and ball  gynthesize concepts into a new discourse. Work and

preceded by a descriptive essay (in the Plannibgest) essays for enhancing these skills have to be dare m
and continued for another (related to Evaluationjext), often.

the new essay on the internship will not have thmes
meaning nor the same structure. In addition, the ob
final degree project that currently is this essail w
disappear, as student will have to do a real finaject.

With regard to the oral presentation before an
examination board, established four years ago,ag h

The new assessment scheme, yet not establishéaiowil ~ Proved to be a revealing innovation. Before, stisielid

be very different to the current one, since thdiskb be more informal presentations at classrooms, befbedr t
evaluated will be the same then, as nowadays @rany teacher and classmates. However, the internship
case, the differences will be in the essay appromotiin  Presentation is a very formal statement before ardo

its linking to essays in other subjects, and, optily, to ~ consisting of three professors, internship tutors
the final degree project. themselves or not. So, professors have a chanseeo

how their educational task is running at the vemy ef
the degree. We are considering, now, to incorporate

From the experience of recent years, we are abkioto examination boards advisors from the inter_nshiptersn
some comments on this assessment scheme, in arder 50, they could also see how students explain Hgesas
better apply it when the new syllabus be impleménte Well as the educational role of advisor is emptexkiz
Concerning the essay, we, professors, have notlzd

students, even after a three year degree, areedgver

struggling to write a research project by themssbe

voluntary lack of a previous scheme is a true pwbfor The result is mixed: in general, few students have
a lot of students. The conclusion is clear: stusleeed to  sufficient mastery to make a high-level oral preéaton.
exercise this skill more often along the coursesmsibly, ~ Nerves are often a distorting factor. In some cabes is
the practical nature of many subjects in the degreethe first presentation they do, at least with af@mnal
implies that written essays, based on the wordind

structure of contents, are not so many as in atbgrees.
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naturé.

We can conclude that students have done few public

presentations. A proposal for new curricula is the
planning of a minimum number of oral presentations
activities, distributed along the eight semesteast
expected result will be that students become more
familiar with and be used to do them, as they ddlllater

in their career.

Despite monitoring meetings at faculty, the facatth
students spend the bulk of the semester in othetece
distances them from the learning center. This mtty
lead students to "forget" they have a tutor atfttweilty.
Possibly, individual tutorship during the interrsiperiod
has to be reinforced, at least in some cases vetedents
may need it more.

10. OPINION  POLLS
EVALUATION BY STUDENTS

AND  SUBJECT

As internship program is a “different” subject ihet
curriculum, where students play a much more actle

received previously on the internship...)

Content and assessment system (usefulness of
the previous visits, opinion about meetings and
debates, extent of internship period, type of
evaluation...)

Internship center (organization of the program
there, advisors tutorship, done work...)
Tutorship by professors (tutors'
tracking...).

guidance,

The final valuation tends to be high: on a rangenfO to

3, the most assigned values are 2 and 3. Someefnequ
comments concern the lenght of the stage period:
somebody found that there is little time; somebéabls

this time too much. Generally, this perceptioringéd to

the type of center and the variety of differenktasarried

out in each of them.

Maybe we might detect in some comments that stgdent
forget that the internship experience is not a \waylone,
but academic. Its aim is not working, but learning.
Sometimes, they comment that do not feel the istem

with special relations among advisors, professard a as a good method to acquire work experience (thisy
students, and with a developing and assessmengay, too unreal, as it is monitored), as if it wadefect in
methodology totally different to other subjects,tbu the approach —when, at the contrary, it is a cheratic.

closely to them. Because of t, internship professme
especially interested in in evaluating how it ramsl how
it could enhance.

Therefore, at the very end of the process studards
required to assess the internship program and

So, there are students thinking internship as a& merk
experience and maybe miss (apart from paymentleto b
treated exactly like a worker more. In any casas ia
misperception of the subject academic nature: we ba
remark this educational value and differentiatdram
working-oriented placements.

its

educational approach. They should answer an opinion

poll, filing an anonymous form. It not only gathetisws
about internship centers, but, above all, on the
development and learning of the subject. In general
results often are coincident, but some comment$intig
present and they could be interesting.

The poll asks about student previous experiendee ifias
worked, or have carried out some type of job. After
questions are divided into blocks, where severpécts
are valued:

= Organization of the subject (centers variety,
allocation in the curriculum, information

°* We have to remark that in Spain, primary and séaon
education has left out (deleted, in most cases) ora
methods for assessing as recitation, reading alouxtal
examinations. Only some schools, more recently,
consider a kind of final project, at the end of kit year,

Students feel that information about internshipereed
prior the internship year is too limited. As theluarsity
has a web-based educational platform (based orssitoe
a website where subject materials are grouped) evakr
the facts about subject can be found, professov® ha
reduced other ways to inform students, such aditgge
(among other things, students attendance to thainaha
very low rate) during the previous year. On theeoth
hand, the available information in the student gbibk,
the web or “virtual campus” (the web-based platfpisn
permanent, clear and very complete, but studemato
look up it. Possibly, information about internshig
enough, even more than necessary, but studentstdo n
perceive it as such.

11. CONCLUSIONS

that has to have an oral presentation, or with some

computer tool as PowerPoint. The lack of previous
background makes problematic the experience in
university.
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So, an internship program is a subject that indiyec
molds the students making them mature and grow up.
While a student is at internship place, monitored b
without permanent guidelines for action, and “retsH’
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from his academic activity, he begins to rule raseer. Universitat de Barcelona. Facultat de Bibliotecor@in
He is only required to prepare essays and othemezies Documentacié. Comissié Promotora de GrBwposta
in order to be assessed; works prepared almostioon h del titol de grau en Informacio i Documentacio
own. Making decisions and taking initiatives are Esborrany 3. 2008, 15 Feb.

important components in this educational process, a

they will affect student comprehensive education.

It is a kind of subject that really force the stoti make

links among different concepts learned along therses

and to think about facts and activities he is doilig
assessment has also to be comprehensive, evaluating
elements as cross competencies or personal a#jtude
usually not assessed in other subjects.

More than professors, now is the student the meiara
playing in his own learning process and through
internship he may aware of it.

However, we could find several problems that cause
worse results in assessment. These problems are
connected to lack of maturity or background: digstimn

of theoretical and practical issues, difficulties i
preparing essays or thinking about a process like
internship, and so on.

Precisely because these problems are now occuirming
internship, at the very end of the degree, we nakge t
advantage from them and propose corrective elentents
be introduced in the proposal for a new degree
curriculum. If these corrective elements run welle
could warrant a greater quality in future results o
internship assessment. Because it is so comprefeensi
and representative of the whole of the degree,ilit w
mean a greater quality in the educational procésheo
degree as a whole.
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